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Learning Diaries

Formal education has often been criticized for failing to provide young learners with opportunities
to develop skills that are crucial to coping in their professional lives.
An important aspect of achieving this in our knowledge-based society is lifelong learning. Given
ever-changing and constantly improving contexts and technologies, young people need to be able
to learn and adapt throughout their lives (Jonassen, Strobel, & Lee, 2006; Kenny et al., 1998). . In
order to become lifelong learners, their ability to engage in self-directed learning is a crucial
component (Fabriz, Ewijk, Poarch, & Büttner, 2014).
Therefore, learning environments should allow young people to constantly analyze societal
problems and find possible solutions / ways to solve them, through appropriate stimuli that will
enable them to ask questions such as "what do we know?", "How can the problem be addressed?
” and "Where can information be found?". This can be done by using inductive learning methods
such as problem-based learning or projects that put real-life applications and examples first and
allow young people to be encouraged to engage in self-directed learning (Prince & Felder, 2006).
These methods promote an active learning process that will allow them to have a greater
responsibility for their own learning compared to traditional teaching (the one they benefited from
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during their solarization) and last but not least fully facilitate their acquisition of skills. such as
critical thinking, problem solving, and a desire for lifelong learning.
It is therefore necessary for young people to connect and cognitively and metacognitively
integrate motivational strategies in appropriate ways (English & Kitsantas, 2013; Fabriz et al.,
2014).
Metacognition is the awareness of one's own thinking and learning (Flavell, 1979). It allows young
people to reflect on their own learning, to dissect their own thoughts, to “argue with themselves”,
to be able to easily identify possible alternatives and to constantly think about how their
experiences will shape their future. substantially supported evidence that metacognition must be
learned - it is not something in which all learners automatically engage in learning (Wedelin and
Adawi, 2014). Therefore, through this paper we aimed to offer young people active learning
methods in non-formal education in order to encourage them to reflect on their own on the learning
content.
(Vos & de Graaff, 2004). Tanner (2012) provides a good overview of the various learning
activities that promote metacognition, one of which is learning journals (also called learning
journals or literature journals). Learning journals can be used in many different forms, depending
on the purpose, either in the form of a public blog or a handwritten book, they can be written every
day, once a month or whenever something significant happens and can be structured in different
ways (Moon, 2003). Agendas are a writing tool for students that can help them in the reflection
process and promote metacognitive skills by providing them with a written design environment
for their thoughts. Careful and prompt written design stimulates them to actively reflect on learning
content and their own learning behavior, thus facilitating the use of metacognitive strategies and
their integration (Fabriz et al., 2014; Jarvis, 2001). In this way, learning diaries can promote young
people's learning and support them in engaging in guided learning that fully benefits from active
learning environments. However, little is known about the use of learning diaries in non-formal
education and their importance in certain disciplinary contexts. In addition to promoting learning,
learning diaries can also be used to survey young people's learning, which is an important part of
understanding learning. their more in-depth and make informed decisions to improve non-formal
education.
Traditionally, the emphasis has been on researching education in a non-formal context on what
they have learned at the end of a course or program, with a minor emphasis on the paths that young
people follow in this final stage. This is reflected in the methods of collecting frequently used data:
end-of-course interviews, course surveys and evaluations (Koro-Ljungberg & Douglas, 2008).
However, in order to understand the learning processes of young people, it is crucial to analyze
the paths they take during education, what challenges they experience, what motivates them and
what supports their learning. Learning diaries allow trainers / learning facilitators to collect data
on an ongoing basis and open up to the possibility of investigating the pathways of young learners
in more detail. In contrast to observational data, which show how subjects behave and interact,
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learning journals provide information about young people's thoughts and reflections on situations,
in a similar way to interviews, but closer to when they occur.
There are therefore two important advantages of learning diaries as a method of data collection:
“First, they allow learning to be observed over time. Second, learning can be investigated with
ecological validity because young people complete journals in their natural learning environment.

Context and theoretical explanations
To facilitate the development of the process of reflection and reflective learning, a few formal
education programmes engage students in writing reflective/learning diaries as one of the learning
activities (Conner-Greene, 2000; Patton, Wood & Agarenzo, 1997; Woodward, 1998). In non
formal education practice, learning diaries is a common method, with no fixed rules and
application methodologies, given the more unregulated learning context. As an assessment
method, learning diaries do not only provide evidence of understanding of content knowledge,
reflection, professional judgment and application, but also enhance critical self-reflection and selfawareness (Biggs, 1999; O’Rourke, 1998).
Writing the diaries requires young people to reflect on the training and learning activities that have
taken place, provides opportunity for them to search for and express their learning in a personal
way, to relate and apply their learning to their own personal experiences.
To achieve the objectives of non-formal education, trainers and youth workers aim not only at
developing young people’s competencies and skills, but also at providing opportunities for them
to reflect on their experience and practice so that they might see how they could further improve
their competencies and skills. Reflective practice involves a metacognitive approach in which
young people observe their own actions, evaluate them, and monitor improvements in their own
practice.
Dewey (1933) defined reflection as “the active, persistent and careful consideration of any belief
or supposed form of knowledge in the light of grounds that support it and the further conclusion
to which it tends.” (p. 7). Schon (1983, 1987) argued that reflection should be more tied to action,
so he went beyond Dewey, and characterized reflective practitioners as being able to think while
acting, reflection-in-action, and also subsequently after an action, to consider what has been done,
reflection-on-action.
The literature indicates that learning diary writing enhances reflection, critical thinking, integration
of theory with practice, and promotes professional growth (Brown and Sorrell, 1993; Callister,
1993; Kea & Backon, 1999; O’Rourke, 1998; Patton, Sinclair & Woodward, 1997).
The specific objectives of using reflective/learning diaries are that young people will
(1) understand the different aspects of assessment of learning outcomes
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(2) reflect and critically analyze current practice of assessment procedures
(3) design appropriate assessment procedures relevant to course/subject objectives

The reflective/learning diaries
Young people are required to keep learning diaries of their learning in every session of the training.
As this is a relatively new experience for most of the young people, a prescribed format of the
diary will be given, and three questions, one before and two after the session, were suggested to
provide a focus to assist reflection. There was also a self-reflection section in the diary. The
questions to be answered before the session was:
“What do I want to find out most from this specific session?”. It is expected that to answer this
question, young people will have to go through the training outline, identify their own learning
needs in relation to their previous experiences and interests.
After the session, students were expected to answer the questions:
“What is the one big point I learned in this session?” and “What is the main question that has been
unanswered in this session?”. These two questions were designed to assist young people to revisit
and reflect on what they had learned during the session, identify areas of learning that they had
constructed through the various training and learning activities, relate that to their expectations
before the sessions, and to identify further learning needs.
The last and most important part of the learning diary is a self-reflection in which young people
are required to focus on their thoughts about the session, particularly on integrating and relating
the content to their practice of learning.
Learning diaries provide evidence of tasks, activities accomplished by the participant in the
training, They:
●

establish the pace of instructions during problem-based learning

●

facilitate the progress of learning and self-evaluation

●

are good diagnosing tools for assessing what the candidates are internalizing during
their problem solving process
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Unit 1
Action planning using learning diaries
Rationale
In this unit young people are encouraged to look to their future actions and plans for these actions.
Many young people will be unfamiliar with setting future goals and plans and so this unit enables
them to further develop their learning to learn skills.
Objectives
The unit has two main objectives:
To enable the young people to develop an action plan which details their future objectives and
steps for achieving these objectives
To further develop their critical analysis and critical reflection skills through the review, evaluation
and further development of their action plans (through the use of learning diaries).
Theoretical background
Action planning doubled by reflection is part of the development of the autonomous learner. The
use of action planning enables and encourages the learner to take control of their learning and of
their future. Many young people with low level qualifications will have had little choice in their
lives in terms of post school learning, career and career development opportunities and
employment. Therefore taking control of their future direction in learning of work represents a
major step for them.
Action planning then enables young people to plan and direct their future and this may involve
further learning or moving onto employment. In action planning the learner plans their future
objectives using a mixture of short and long term goals; identifies the barriers to achieving their
goals (this may be the lack of qualifications or the lack of skills); develops steps that will enable
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them to overcome these barriers and sets out an evaluation strategy which enables them to measure
their success in reaching their short and long term goals. It is crucial to this exercise that the learner
sets their goals and takes ownership of them. Last but not least, reflection on the learning process
is essential and therefore learning diaries are a good solution.
Pedagogical approaches
In this unit the Trainer should support the young person in the development of their action plan
and in reflecting over the process of implementing the action plan. The Trainer should act as a
signpost directing the learners towards appropriate information which they require in the
development of their action plan. The trainer should also act in a support role where they work
with the learner to enable them to develop, evaluate progress (through learning diaries), review
and set goals. The trainer is a resource for the learner and the learning activities accompanied by
the use of the learning diaries are designed to enable the learners to complete them with the
minimum training input from the Trainer.
Practical sessions
There is only one practical session for this unit and this is for the learners to develop their action
plan and keep a learning diary accompanying the progress of their action plan.
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Title of the activity

Action Planning and learning diary monitoring of the process
Participants
10-12 young people
Learning outcomes
•
•
•
•
•
•
•

Young people will develop short term objectives
Young people will develop and consolidate long term objectives
Young people will complete their action plan
Young people will elaborate their own learning diary questions
Young people will implement an action plan
Young people will monitor their progress through the regular completion of the
learning diaries
Young will develop a final evaluation strategy based on the learning diaries
information

Description / Methodology
Young people will be provided with access to the Internet and where this is not possible the
Trainer should provide suitable information to support them in the development and completion
of their action plan. Young people should be encouraged, and time should be allocated, to
review the Action Plans and implement the action plans. The learners should then be
encouraged to transfer their action plan objectives to their Learning Diary where they can review
and update them on a regular basis.
Suggested Timing
Two/Three hours/session (one session for the elaboration and 2 or 3 sessions for reviewing the
objectives). A set period for the implementation, monitoring and evaluation of the
implementation. This period of time will be agreed upon with each of the participants. They will
have to adapt the amount of time allocated to the action plan to the scope of the action plan
and the dimension of their objectives
This exercise would be suitable for a period of 3 to 6 months in which a blended mobility would
be the best method of implementation.
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Materials and Resources needed
Action plan Worksheet
Name:

Date:

Learning Goals:

Career Goals:

Short Term Objectives

Information Required

Long Term Objectives

Information Required

Targets to Achieve
Goals

Target Date

Date Completed

Signatures:
Participant

Trainer:

Date:

Date
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Achieved

Guidelines for assessment
The participants will produce an action plan of their future learning/employment objectives. This
plan should be developed by the learner but the Trainer should review the plan with the learner
as the plan is developed. The Trainer should use SMART objectives (i.e., Specific, Measurable,
Achievable, Realistic and Time scaled) to enable the learner to review and evaluate their action
plan. The Action Plan should be used in conjunction with the Learning Diary

Learning diary

What

Young people make brief notes of what they did during the action plan
implementation, during any of the activities we have developed in the manual
of non-formal education methods or in any non-formal education activity.

Why

Learners make brief analytical notes after completing the training sessions or
any other learning and training activity related to the specific objectives.
Emphasis should be put on the usefulness of their learning activity and
measurement of learning outcomes. Knowing why one is doing something will
help young people moving from being a passive to an active learner.

Reaction

Young people make brief notes on their emotional response to the activity:
the effect on them as a learner should be noticed. This will allow them to build
a picture of themselves as a learner.
This reflection allows young people to notice what and how they like to learn:
the subjects and topics they enjoy – and the ones they do not like so much;
whether they like lectures or reading, whether they enjoy group work or
independent study.

Learned

Young people make brief notes on all they think they’ve learned from the
activity. This is the part where learners make their learning conscious, which
improves both the quantity and quality of their learning.

Goal setting

Young people make brief notes of what they will do next in respect with their
learning.
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Learning diaries are tools that can increase the level of quality in the learning processes. We have focused
in this document on offering concrete examples and instruments to be used in youth activities that are led
by a trainer. Nevertheless, young people can use learning diaries as a practical opportunity to stimulate their
learning experience in different contexts: formal learning, non-formal learning, informal learning.

Title of the activity

Quescussion and structuring personal learning through learning diary process
Participants
•

•

Individual
Small group < 10 (with larger groups there can be a division in smaller groups with
less than 10 people)

Learning outcomes
•

•

•
•

Ques-cussion can be an effective way of generating discussion and learning in topic
areas that are controversial, traditionally difficult and where young people are reluctant
to ask questions, so it can work particularly well to go deeper into personal development.
Questions allow participants to structure and scaffold their thinking resulting in a deeper
understanding of the content.
By getting young people to ask questions, it’s possible to invite them to generate a
variety of thoughts about the topic without requiring them to directly state their own
views. Additionally, with each question participants will likely think of answers to the
proposed question, thus enhancing their learning.
In this way they would also decide automatically on which aspect of a topic they’re more
invested and interested in, managing their learning accordingly.
The Quescussion method was invented by Paul Bidwell in the University of
Saskatchewan English Department. Further demonstration of the method can be found
here: https://app.secure.griffith.edu.au/exlnt/entry/8889/view

Description / Methodology
1. Start the Ques-cussion by providing a trigger. The stimulus might be a problem to be solved,
a provocative question or statement, some text or a key word, a video clip, a multimedia
presentation, or a website to be analysed or discussed.
2. Provide a question to kick-start the discussion, ensure the question is visible to everyone
either by slide display or written on the board (real or virtual)
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3. Participants may only respond or add to the discussion by formulating their responses as
questions.
4. This activity follows an informal discussion model so young people can shout out questions
as they think of them. A question does not have to be directly related to the previous question.
5. Questions are recorded on a board, either real or virtual
6. There are three rules: (1) Only questions are allowed. (2) If someone makes a statement,
everyone flags “statement!” and (3) the person must reword the statement into a question.
7. At the end of Ques-cussion, the group can select to focus discussion on two key questions
raised. Alternately, if you notice trending misconceptions, you can address those.
8. This activity works best when it is kept to around 10 minutes.
9. If you have a large group, divide it in smaller groups of 8-10 students.
Suggested Timing
20 minutes
Materials and Resources needed
A board with markers or a digital board to keep track of the questions

Guidelines for assessment
Assessment will take place during the activity. The following aspects will be assessed.
●

Ability to reflect

●

Communication

●

Critical Thinking

●

Active participation

●

Prioritizing learning goals
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Unit 2
Organizing your memory
Many young people nowadays think that being a successful learner means listening to educators,
teachers and other educational staff, and learning what they are supposed to learn. The problem
intrinsic to this approach is that we, as humans, are unable to learn that much at a time and that our
learning resources are not endless. The reason is that our mind is divided in two parts that
psychologists call: short-term memory and long-term memory.
1. Short-time memory is that part of the mind that we make consciously use of, it is the part
of the mind that we are fully aware of. It is that part of the mind we use on a regular basis,
for reading, learning, acquiring information.
2. Long-time memory is that part of the mind that stores the information in order to use it in
the future. This memory contains all the things we know even if we are not fully aware of
them at present. For instance, while reading these specific lines, you are not conscious of
many of the things you are in good command of such us language, scientific knowledge,
etc.
All in all, we can summarize the two types of memory:

Short-term memory

Long-term memory

used for

used for

PAYNG ATTENTION

STORING INFORMATION

Most of the information that has been learned by us during time, using our short-term memory has
not been transferred to our long-term memory. For instance, you can be told someone’s name and
forget soon afterwards. When we do not transfer the information from our short-term memory to
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our long-term memory, we forget. Or we transfer the information to our long term memory but we
are unable of finding it and using it.

The process of remembering and forgetting
transfer
Short-term memory

Long-term memory

forget
So, there are two situations related to the process of remembering:
-

One is to get things into your long-term memory

-

The other is to find the way to bring them back in use

The main issue in remembering things and transferring them to the long-term memory is related
to our capacity of paying attention (using our short-term memory). According to psychological
researches made over time, our short-term memory is capable of storing only a limited pieces of
information at once (some say 3-4, others 5-7). This limitation poses problems for humans when
they are trying to learn new things. In order to be able to transfer some of the information to our
long-term memory we have to be aware of not putting pressure on our short-term memory.
If you pay attention to every line in a book or to every sentence of a trainer and teacher you will
most probably end up forgetting a lot of the information that has been transmitted. Therefore the
best solution is to use focus strategies in order to be able to transfer essential information to your
long-term memory.
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Practical session
Mindmaps-collaborative brainstorming.
Why use group mind mapping?
The strength of group mind mapping lies in its simplicity. The technique is easy to learn and
doesn’t require any specialized skills, knowledge, or equipment to facilitate in a group setting.
Developing a mind map:
•

Is a good way to warm up a group, get people thinking, and engage them in the topic at
hand

•

Is a fast and efficient way for teams generate and capture ideas

•

Encourages spontaneity and creativity while maintaining a structure for the generated ideas

•

Improves problem-solving and encourages bigger-picture thinking

•

Helps to break down large concepts and projects into more manageable parts

•

Provides an overview of the subject but can also capture a large amount of detail as layers
develop

•

Highlights connections between different lines of thought
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Title of the activity

Mind maps for professional activities supporting exercise for reflective learning
Participants
5 young people
Learning outcomes
A Mind Map is an outline in which the major categories radiate from a central image and lesser
categories are portrayed as branches of larger branches.
Young people will be able to understand/reflect what they are good at (skills, competences,
abilities)
Young people will be able to understand/reflect their strengths and weaknesses in the learning
process
Young people will be able to take decisions about future actions in order to improve their
learning process so as to get closer to what they want to achieve in their future profession.
Description / Methodology
Participants are requested to identify two of the professions/dream jobs they want to acquire in
the future.
They identify 10 jobs/professions and put them on the blackboard.
For each profession they have to identify the competences, skills and abilities that are needed.
These abilities are related to the professions by drawing lines. From the abilities new lines are
drawn reflecting the professional/educational/life experience needed in order to acquire those
specific abilities.
They have to ask each other questions and identify if they could become qualified in those
specific jobs/professions.
Suggested Timing
1 hour
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Materials and Resources needed
Cardboard, pen, coloured pens/pencils, post-it notes and a blackboard
Guidelines for assessment
Assessment will take place during the activity. The following aspects will be assessed.
●

Ability to reflect

●

Communication

●

Critical Thinking

●

Active participation

Title of the activity

Mind maps in learning diaries
Participants
Individual activity
Learning outcomes
A Mind Map is an outline in which the major categories radiate from a central image and lesser
categories are portrayed as branches of larger branches.
Young people will be able to understand/reflect what they are good at (skills, competences,
abilities)
Young people will be able to understand/reflect their strengths and weaknesses in the learning
process
Young people will be able to take decisions about future actions in order to improve their
learning process so as to get closer to what they want to achieve in their future profession.
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Description / Methodology
Young people are requested to use mind maps for a better assimilation of the information they
discover in training activities, at school or even in daily life activities.
For each topic of interest, they have encountered in their activities they are requested to draw
a mindmap, making connections and creating branches. This exercise will lead to an in-depth
knowledge and command of the concept/topic.
We will start with examples related to youth work: social inclusion, antidiscrimination,
multiculturalism, youth representation, etc.
Suggested Timing
30 minutes
Materials and Resources needed
Computer, pen and paper
Guidelines for assessment
Assessment will take place during the activity. The following aspects will be assessed.
●

Ability to reflect

●

Communication

●

Critical Thinking

●

Active participation
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Unit 3
Monitoring the learning process
Rationale:
When young people are assisted to delve into their own thinking and learning processes, they are
drawn to think about the effectiveness of the strategies they used to achieve the learning goals they
set. Planning what to do, monitoring progress towards achieving it and evaluating the outcome can
help young people take more control over their thinking and learning processes and equip them
with learning to learn skills.
Objectives:
This stage of the process consists of a self-assessment that will enhance a learners’ capacity:
·

to reflect on past experiences

·

to remember and understand what took place

·

to gain a clearer idea of what has been learned and achieved

·

to share responsibility for the organization of their work

·

to keep records of activities undertaken

·

to make sound decisions about future actions and targets

Theoretical background
Within the framework of a process, a milestone is an event that receives special attention. It is
often falsely put at the end of a stage to mark the completion of a work package or phase. Rather,
milestones should be put before the end of a phase so that corrective actions can be taken, if
problems arise, and the deliverable can be completed on time.
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Pedagogical approaches
When trainers help young people to reflect on and monitor their progress towards achieving their
learning goals, they are asking learners to think about their learning.
Young people also need to build an informed and insightful understanding of their own behaviour
and learning.
Young people need a straightforward way to regularly review and record their progress throughout
the process, and they need to develop strategies to easily identify what counts as evidence of
progress towards a goal. Evidence needs to be both specific and manageable.
Trainers need to allow time for young people to reflect on their progress and prepare their report.
It is important that this becomes an exercise that helps learners to think about:
·

what they have achieved

·

their learning process

·

their strengths in the learning process

·

areas for improvement and the next steps to take in their learning.
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ACTIVITY 1

Title of the activity

The success tree of reflective learning
Participants
10-12 Young People
Learning outcomes
Young people will be able to understand/reflect what they have achieved
Young people will be able to understand/reflect their strengths and weaknesses in the learning
process
Young people will be able to take decisions about future actions in order to improve their
learning process.
Description / Methodology
This activity can be undertaken individually or in a group as will be explained. The aim of the
activity is to produce a mirror effect and to spur motivation through sharing experiences. The
similarity of these experiences among participants is particularly relevant, as they will perceive
them as important facts.
The activity has three parts: first, the definition of success will be built up; secondly, participants
will work on the file of the success tree and thirdly, participants will share their files and
experiences.
Part 1
To start the activity, participants sit down forming a U in the room and are asked to write on a
sticky note what success means to them. To help and promote their reflection, the facilitator
will read the following quotes:
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● In this world there are two types of people, those who sit under a tree and wait for the fruit
to fall into their hands, and those who stand up to grab the fruit they want.
● You are successful from the moment you start moving to a worthy objective.
Sticky notes will be picked up and gathered to build up a collective definition of success on the
blackboard. The facilitator will include the key words suggested by participants. If words such
as personal achievement, fulfilment, goal, challenge, effort, etc. have not been included, the
facilitator will write them on the blackboard.
Part 2 (2 hours)
Participants are given a blank page, where they will have to remember and recognize the
successful experiences of their learning process. Such successes can include:
Participants will choose three successful experiences that are covered by the statement “I have
achieved something important to me” and share them with the group. Then, they will create the
“successes tree” freely, but with three branches, each one representing a success. The fruits
of the branches will represent the benefits obtained with the experience and the trunk of the
tree will represent the abilities that contributed to achieving the success. The roots will represent
what was indispensable to reach success in terms of knowledge and attitudes.
The facilitator will support participants during the process to develop and organise their ideas.
Part 3
Once all participants have finished their “successes tree”, one by one they will have 10 minutes
to present it to the group. The facilitator will explain that these trees are alive and can grow and
be nourished by new experiences.
The group can ask questions about the trees. They should pay attention to the skills and
knowledge that they hear in each story.
To end the activities, participants will choose one, two or the three success experiences and fill
in the handout “My means for success are…” The centre of the handout will include the success
experience and the triangles around will include the aspects associated to achieving this
success.
Suggested Timing
2.5-3 hours
Materials and Resources needed
Cardboard, pen, colored pens/pencils, post-it notes and a blackboard
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Guidelines for assessment
Assessment will take place during the activity. The following aspects will be assessed.
●

Ability to reflect

●

Communication

●

Critical Thinking

●

Active participation
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ACTIVITY 2

Title of the activity

The river of learning: conclusions of vital objectives
Participants
10-12 Young People
Learning outcomes
Young people will reflect about the different dimensions of learning
Young people will identify and plan the achievement of vital objectives through decision-making
processes and actions
Young people will be engaged and motivated in taking future actions
Description / Methodology
The facilitator asks participants to draw a river representing their learning in the future (see
example attached).
The river will have several tributaries, each representing a sphere of learning. As a suggestion,
four spheres of learning may be included (personal, social, family and work), but it is free to
include the spheres they like.
The trainer explains that learners have to think how they would like their learning to be in the
future. They have to think in the long term and progressively reduce the visualization time, using
questions as shown below:
How do you imagine that your learning will be in 10 years? (You will be XX years old)
How do you imagine that your learning will happen in 5 years? (You will be XX years old)
How do you imagine that your learning will happen in 3 years? (You will be XX years old
How do you imagine that your learning will happen in 1 year? (You will be XX years old)
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What do you have to do NOW to reach the objective/scenario you have planned for a year from
now?
Each river tributary is divided with several marks signaling the period of 1, 3, 5 and 10 years.
Participants are distributed papers of several colors and cut out circles of different colors to
mark different elements in each river tributary:
·

Desired results will be labelled with red circles

·

Obstacles to be found will be labelled with blue circles

·

Time devoted to each project will be labelled with green circles

·

Support they will have will be marked labelled lilac circles

After all learners draw their river and have thought about their future for a while, later,
individually or in groups, the facilitator can help participants to make a list specifying the steps
they will have to take in each learning sphere. They can organize the information in a table for
each learning sphere with the following columns to be filled in:
·

Objectives to reach next year, but also at mid term

·

Actions to be taken in order to reach the objectives

·

Time needed to reach the objectives

·

Resources needed (of one’s own or external ones)

·

Acknowledgment of the reached objective

Additionally, participants can also summarize this information and prioritize the events in the
table included in the Worksheet.
The event/action should happen within:
6 months

DEGREE of
1 year
IMPORTANCE
(see below the
scale)

DEGREE of
2 years or
IMPORTANCE more

Reclassification scheme of temporal perspective
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DEGREE of
IMPORTANCE

Time
importance

Anything

Just a little

Enough

Much

Completely

Within 5
months
Within 1 year
Within 2
years
The facilitator explains that participants have to enter the events they have previously identified
in the table included in the Worksheet for each sphere and then evaluate the degree of
importance for each event.
For the evaluation, learners can use a scale of 1 to 5, where:
5 = completely important
4 = very important
3 = somewhat important
2 = a little important
1 = not at all important
At the end of the session, the facilitator can ask participants how they feel about the vital
challenges they have planned and comment on how the process for reaching them can be (e.g.
long, complicated, at some point frustrating, etc.).
This is an opportunity to end the session with an optimistic feeling and talk about the
competences that may be helpful in the process of reaching the objectives.
Money

Computer course
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Social

Family

Work

Personal

Suggested Timing
1 hour for each sphere
Materials and Resources needed
Blackboard, paper, pens, file of Wheel of Life, River of Life Worksheet (optional), laptop,
paper of several colors for the circles.
Guidelines for assessment
Assessment will take place during the activity. The following aspects will be assessed.
•
•
•
•
•

Ability to reflect
Communication
Critical Thinking
Active participation
Acting with autonomy and knowledge of oneself
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ACTIVITY 3 - Learning diary

What

Learners make brief notes of what they did during the practical session of the
unit.

Why

Learners make brief analytical notes after completing the unit. Emphasis
should be put on the usefulness of their learning activity and measurement of
learning outcomes. Knowing why one is doing something will help learners
move from being passive to an active learner.

Reaction

Young people make brief notes on their emotional response to the activity:
the effect on them as a learner should be noticed. This will allow them to build
a picture of themselves as a learner and as a student.
This reflection allows learners to notice what and how they like to learn: the
subjects and topics they enjoy – and the ones they do not like so much;
whether they like lectures or reading, whether they enjoy group work or
independent study.

Learned

Young people make brief notes on all they think they’ve learned from the
activity. This is the part where learners make their learning conscious, which
improves both the quantity and quality of their learning.

Goal setting

Young people make brief notes of what they will do next in respect with their
learning.
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ACTIVITY 4 –What have I learnt?

Title of the activity

What have I learnt
Participants
Up to 30 participants or working in groups.
Learning outcomes
Understanding similarity between challenges in learning between people.
Understanding the difference in learning when it comes to knowledge and skills.
Description / Methodology
The exercise starts with remembering of each participant experience of a learning experience
from sometime before.
Afterword’s in plenary the group discusses what learning is:
“What does it mean to learn something?”
‘How do you feel when you have learned something?’
‘What are the characteristics of the learning process?’
“What are the most common factors that interrupt the learning process??
The facilitators write examples of lessons learned on a whiteboard or flip chart.
After creating a general definition of learning the facilitators suggest the division of learning
process into two groups: knowledge and skills.
Then participants are asked to think individually and in silence of an important lesson learned
in their life (or in the give period of time of selected event) when it comes to knowledge and
skills (one from each category). Participants write down the things they selected on cards.
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The summary of the session is done in plenary creating a common list od factors that motivates
to learn and the way how people learn.
Suggested Timing
45 minutes
Materials and Resources needed
• Cards
• Marker / pens
• Introduction (PowerPoint) presentation
Guidelines for assessment
Exercise based on:
Reflection Methods. Tools to make learning more meaningful. Practical Guide for Trainers and
Facilitators.
Authors: Femke Gordijn with Natalia Eernstman, Jan Helder and Herman Brouwer (2018)
Wageningen Centre for Development Innovation.
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Unit 4
Moving forward
Rationale
Nowadays, one of the main challenges of education is ensuring the development of the necessary
skills to cope with the changes brought by the information society. In this new society, social
success or failure are significantly associated with the capacity of selecting and processing
information (Flecha, Gómez, & Puigvert, 2003) as well as to intellectual and cognitive skills
(Delors, 1996).
Changes in the information society do not only affect technology and economy, but also family,
culture, identity and personal relationships. The advent of the information society has also implied
a “dialogic turn”: more and more individuals, groups, institutions and ways of understanding
reality and generating knowledge are associated with communication and dialogue, more
concretely, with a dialogue that helps building consensus and making decisions (Aubert & Soler,
2007). Language has become more crucial than ever before as a means for dialogue and allows
people to understand each other and to make decisions about their present and future in all social
settings (Racionero & Valls, 2007).
Furthermore, the best educational practices in Europe are framed on the dialogic turn in learning
sciences (Racionero & Padrós, 2010). Within this framework, proposals based on dialogic learning
are essential to education, since they provide a high-quality response to today’s educational needs.
For all these reasons, throughout this unit:
• Some features of the current situation and future scenarios will be identified.
• Dialogic learning abilities will be put into play.
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• Dialogic successful strategies for young and adult learners with low educational levels will be
defined.

Objectives:
To reflect on some of the most significant features of the information society and its challenges in
order to continue developing learning to learn ability for the future.
To be aware of the importance of dialogue and interaction for learning and learning to learn.
To promote a positive and proactive attitude to the present and future, so that participants feel able
to find alternatives to futures scenarios that can be uncertain.
Theoretical background
The ability to select and process information (Flecha, Gómez, &Puigvert, 2003) as well as the
ability to communicate and to participate in dialogues that help building consensus and making
decisions are important skills for learning in the context of the information society and for being
able to learn how to learn more in the future. The development of these capabilities is particularly
important for young adults, who have had very few opportunities both in their academic and in
their professional lives.
The ability to select and process information presents, nowadays, different characteristics than in
the industrial society (Flecha, Gómez, &Puigvert, 2003). For instance, gaining access to and
amassing information are no longer the keys, as information is increasingly within the reach of
everybody as well as cheap and quickly accessible. The problem now is the selection of the right
information for each circumstance, along with its processing and appropriate use. Information also
plays an important role in our decisions both for the present and for the future.
The ability to communicate and to participate in dialogues that help to create consensus and to
make decisions is essential for facing the present and for taking decisions for the future. This ability
is universal and, therefore, is a potential tool for all those who lack formal academic diplomas but
have other life, work and social experiences. Contemporary social sciences have described how
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old relationships of power are questioned in current societies by a process that requires an increase
of dialogue in the making of decisions that affect our lives as individuals and as groups (Aubert &
Soler, 2007). We increasingly solve problems through dialogue. This social turn has been termed
“dialogic turn” due to the centrality that dialogue has in all fields: politics, work, education, family,
friends, etc. The old hierarchies of power, characteristic of the industrial era, are increasingly
losing legitimacy. The increment of dialogic interactions is part of this turn. Dialogic interactions
are interactions based on equality and that seek understanding among all participants and
interlocutors, valuing the arguments according to their contribution to knowledge instead of
according to the position of power of their author. Dialogic reflection consists of a process of
reflection, dialogue and decision, and constitutes one of the best ways for minimizing risk and
disorientation, as it considers the different viewpoints put forward by participants, helping to
decide the better option more freely and with more arguments. The dialogic turn of our society
challenges us to bolster abilities associated with learning to learn, to establish dialogic interactions
and to do dialogic reflections, so people can make their decisions better, both in the present and in
the future, and establish equal relationships. Moreover, this would contribute towards social
cohesion.
Current learning sciences and educational theories are in line with this “dialogic turn” of society
and place dialogue in the very centre of any learning process. In fact, already psychologists such
as Vygotsky (1978) highlighted the need for social interactions for development, with learning
firstly being inter-psychologically created and later internalized. More and more, intersubjectivity
is currently acknowledged to drive the development of our competences. All our learning is
situated, in a community, a cultural and social framework (Racionero & Padrós, 2010). Dialogic
learning (Flecha, 2000) is based on Equality dialogue, Cultural intelligence, Transformation,
Instrumental dimension, Creation of meaning, Solidarity, Equality of differences.
Dialogic learning and its principles can contribute to the development of abilities related to
learning to learn, as well as of abilities related to the required lifelong learning. Among these
abilities the abilities to make decisions, to learn, to think for oneself, to analyse society, to have
intuition for innovation, to communicate, to teach, and to relate to people in contexts of
interculturality stand out. It is also important to have the ability to fight against pessimistic thought,
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which implies being sure that overcoming difficulties is possible (Racionero & Valls, 2007), even
if risks increase in the information age.
Pedagogical approaches
The facilitator will promote dialogic reflections and interactions within the group, focusing
especially on promoting egalitarian dialogues and dialogic exchange among participants and
between trainers and participants. More concretely, the activities promoted in the sessions are
mainly: dialogic gatherings, work in heterogeneous groups, analysis of texts to reach consensus,
oral presentations and drafting of strategies.
Thus, this unit is an opportunity for young people to be aware of the importance that dialogue has
in all learning processes and activities.
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Title of the activity

Learning diary
Participants
10-12 young people
Learning outcomes
Young people will understand the benefits of the capacity to select and process information
Young people will understand the implications of the “dialogic turn” in the development of the
ability of learning to learn.
Young people will develop their ability to analyse, to do dialogic reflections and to engage in
dialogic communication.
Description / Methodology
1.
2.
3.
4.

Localization and frame of the unit
Reading of the texts of the unit in small groups (see instructions in Worksheets)
Debate among the whole group (see instructions in Worksheets 5)
Identify in small groups the strategies that participants think that they can put into
practice for learning to learn in the context of the information society.

Group debate
Each participant will detail in his or her learning diary the strategies that may be useful for
improving his or her Action Plan at the end of the unit. Afterword in plenary the group discusses
what learning is:
“What does it mean to learn something?”
‘How do you feel when you have learned something?’
‘What are the characteristics of the learning process?’
“What are the most common factors that interrupt the learning process??
The facilitators write examples of lessons learned on a whiteboard or flip chart.
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After creating a general definition of learning the facilitators suggest the division of learning
process into two groups: knowledge and skills.
Then participants are asked to think individually and in silence of an important lesson learned
in their life (or in the give period of time of selected event) when it comes to knowledge and
skills (one from each category). Participants write down the things they selected on cards.
The summary of the session is done in plenary creating a common list of factors that motivates
to learn and the way how people learn.
Suggested Timing
1.5 hours
Materials and Resources needed
Worksheets 5 for each participant.
1.
●

Read the following texts in small groups.
Each person will highlight the ideas that he or she believes to be most significant.

Information society
At the beginning of the last quarter of the twentieth century the dominant groups gave priority
to a rapid introduction into the informational revolution. The new economy increases the
importance of the occupations that work with a high content of information and knowledge.
Before, it was important to produce tomatoes or cars and now what is important is to provide
services like tourism or health care. Yet the key change is not in what is produced or done, but
the process by which it is produced or done. The production of tomatoes, automobiles, or
healthcare services will continue to be important, but it is all being done through an increasingly
informational process. Informational processes are progressively dominating all primary,
secondary, and tertiary sectors.
Agriculture and industry do not disappear or stop being important, but both introduce
increasingly informational processes in production.
In the information society, the main source for the success or failure of individuals, groups and
institutions is their ability to select and process relevant information.
The key factor is not the accumulation of information or access to it, because every day there
is more information within the reach of more people.
(Fragments of the book: Flecha, R., Gómez, J., & Puigvert, L. (2001). Contemporary
Sociological Theory. New York: Peter Lang)
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The dialogic turn
1.
Share the ideas that you have highlighted arguing why you consider them important and
relating them to the challenges that these realities pose to find a job and to keep learning.
2.

Take notes to participate in a debate with the whole group.

3.
Debate among the whole group. Share with the whole group the ideas that were more
significant. Establish the main challenges that you believe that this scenario implies and the
abilities that we have to develop to fully integrate ourselves to these new context
4.
In small groups, establish the strategies that you believe that can be useful for you to
learn in the context of the information society and the dialogic turn.
5.
Debate among the whole group. Present the strategies to the rest of the group. Arguing
why you consider them important.
6. Each participant will detail in his or her learning diary the strategies that may be useful for
improving his or her Action Plan at the end of the unit.

At the beginning of the last quarter of the twentieth century the dominant groups gave priority
to a rapid introduction into the informational revolution. The new economy increases the
importance of the occupations that work with a high content of information and knowledge.
Before, it was important to produce tomatoes or cars and now what is important is to provide
services like tourism or health care. Yet the key change is not in what is produced or done, but
the process by which it is produced or done. The production of tomatoes, automobiles, or
healthcare services will continue to be important, but it is all being done through an increasingly
informational process. Informational processes are progressively dominating all primary,
secondary, and tertiary sectors.
Agriculture and industry do not disappear or stop being important, but both introduce
increasingly informational processes in production.
In the information society, the main source for the success or failure of individuals, groups and
institutions is their ability to select and process relevant information.
The key factor is not the accumulation of information or access to it, because every day there
is more information within the reach of more people.
(Fragments of the book: Flecha, R., Gómez, J., & Puigvert, L. (2001). Contemporary
Sociological Theory. New York: Peter Lang)
Guidelines for assessment
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Identification of characteristic features of the information society and of elements related to the
dialogic turn of society.
Promotion of dialogic interactions and reflections.
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Title of the activity

Creating a joint Action plan as part of a reflective learning process
Participants
10-12 young people
Learning outcomes
Young people will be able to summarize their learning that has happened during the training
program.
Young people will be able to use the knowledge in future learning contexts and to share it with
other young learners.
Young people will be able to analyze, to do dialogic reflections and to engage in dialogic
communication in order to overcome different situations.
Description / Methodology
Participants will create a Joint Action Plan in small (4-5 participants), heterogeneous groups,
which will work together on the basis of interaction and dialogue. The strengths and
weaknesses of the proposed plan will be discussed in the groups.
Suggested Timing
1.5 hours
Materials and Resources needed
Worksheet 6 for each participant.
JOINT ACTION PLAN
Aims and objectives to learn that we share
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Activities, places, institutions, and other means for achieving this learning

How can we help each other?

Observations

Guidelines for assessment
Stress the importance of incorporating the knowledge acquired in the Action plans.
Promote team-work and dialogic interactions.
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Title of the activity

Celebrating time: Learning with pleasure
Participants
10-12 young people
Learning outcomes
Young people will feel confident of using their knowledge acquired through the course.
Young people become motivated to continue with their learning.
Description / Methodology
Expressing feelings and exchanging ideas help the participants to feel confident about what
they have achieved. In a casual and relaxing environment such as a potluck party at the end,
the learners can freely talk about what they have learned, how it can be practiced in their own
situations, and also what they want to do in the future. The purpose of having this opportunity
to let the learners talk is to help them to cement ideas about life with learning skills and to
motivate them for further learning.

Learning diary

What

Young people make brief notes of what they did during the practical session
of the unit.
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Why

Young people make brief analytical notes after completing the unit. Emphasis
should be put on the usefulness of their learning activity and measurement of
learning outcomes. Knowing why one is doing something will help learners
move from being a passive to an active learner.

Reaction

Learners make brief notes on their emotional response to the activity: the
effect on them as a learner should be noticed. This will allow them to build a
picture of themselves as a learner and as a student.
This reflection allows learners to notice what and how they like to learn: the
subjects and topics they enjoy – and the ones they do not like so much;
whether they like lectures or reading, whether they enjoy group work or
independent study.

Learned

Learners make brief notes on all they think they’ve learned from the activity.
This is the part where learners make their learning conscious, which improves
both the quantity and quality of their learning.

Goal setting

Learners make brief notes of what they will do next in respect with their
learning.
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Title of the activity

A Journey through Memory
Participants
Individual activity + collective sharing
Learning outcomes
- Maximizing the ability to store important information and to relate them to personal needs
- The ability to create material connections to more abstract ideas
- More awareness regarding personal inclination and vision
Description / Methodology
Each participant is asked to generate an imaginative journey, based on places and areas they
know in real life (their house, the road to their school, their favorite park, etc.). This journey
though should be connected to something they need to interiorize and memorize in order to
reach their goal. For this reason, this activity can be easily combined with a learning diary and/or
a mind map or action plan, since each step of the physical journey would represent one of the
phases of their development process, helping them to have a clearer picture and a sense of
progression.
If in a training course, the participants can also trace a journey based on the location in which
the training is taking place, making an ideal path they all share but that each of them can use
individually, focusing on the spaces and the areas they got attached the most.
This activity is based on a well-known memory technique, used also by Romans and known as
the “Roman Room” and now as “The Journey Method”.
The activity would work best if after the individual part each participant could have the chance
to present their personal journey to the rest of the group, combining it with creative tools.
If in person it could become a visual drawing or a storytelling moment but it can also happen
online using some websites like Canva, Powtoon or other easy to use.
Suggested Timing
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40-45 minutes of individual work + time for the group presentation according to the participants
but not more than 20-25 minutes.
Materials and Resources needed
Offline: Pen, colored pens, markers, papers
Online: Storytelling apps and websites, graphic supports like Canva, Powtoon but also
Google Jemboards or Mirò.
Guidelines for assessment
Assessment will take place during activity.
The following aspects can be considered for the assessment:
·

Active participation

·

Communication and sharing abilities

·

Increased awareness of their learning process

·

Reflection

·

Acting with autonomy and knowledge of oneself

·

Ability to logically strategize action plans and activities
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Additional activity for youth workers and other educators

Title of the activity

Personal and collective empowerment for professionals through learning diary
Participants
A group of professional educators, between 3 to around 20.
Learning outcomes
Awareness of personal status, shared with the others;
Deeper work on personal amount and quality of knowledges, skills and attitudes;
Exchange of opinions and characteristics among the participants and possibility to monitor
points in common and differences;
SWOT of the personal and collective learning setting;
Training plan for the personal empowerment, to be merged in creating a collective one.
Description / Methodology
The activity has three main phases, it can be done in three different meetings but can be
adapted according to the number of participants and the specific needs.
A first phase with the participants is set with the aim of deepening the personal characteristics;
in this meeting, that will represent a sort of “introduction” preparatory for the learning diary itself,
will be deepened the aspects of both knowledges, skills and attitudes of all the participants from
a personal point of view.
A second phase is an exchange of points of view; the participants in couples and/or in bigger
groups share the personal achievements and a list of common points is collected. This list will
be the framework of a “common” learning diary.
A third phase is the one in which there will be two-phases SWOT analysis and so it will be easy
to fulfill a plan in order to focus of what to be learnt from it.
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This will create a training plan as a mosaic in which the single parts are creating the general
strategy.
Suggested Timing
The process should be followed by the same participants group, that is already supposed to be
set-up as a team.
Every phase can be set with different amount of time according to the number of participants
and the depth of the job to be made. The structure and solidity of the final outcome will be
depending of it. the desired duration of every phase should be anyway not less than 1h30m.
It is not needed a specific break time among the single phases: can be in single day or not.
Materials and Resources needed
None. Flipchart and markers, A4 papers and pens.
Optional should be to provide a leaflet of a SWOT analysis and a notebook to allow the
structure of the learning diary as such to be noted in it.
Guidelines for assessment
As already mentioned, is important to work with a group that is already structured as a team. A
specific assessment in any part should be done to ensure the best team work and both a
personal and collective approach to the final strategy.
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Unit 5
Individuality and group approach in the learning process
The effects of individual versus group learning on retention and transfer test performance and
mental effort were investigated in many studies and through practical activities (Individual Versus
Group Learning as a Function of Task Complexity: An Exploration into the Measurement of Group
Cognitive Load/January 2008- In book: Beyond Knowledge: The Legacy of Competence (pp.2128)- Authors: Femke Kirschner, Fred Paas, Paul Kirschner). Applying cognitive load theory,
groups were considered as information processing systems in which group members, by
communication and coordination of information (i.e., transaction costs) can make use of each
other’s learning capacity. It was hypothesized that, with low complexity tasks, group members
would achieve the same test performance, but with higher learning effort than individuals because
of the transaction costs. With high complexity tasks, group members were expected to achieve a
higher test performance with lower learning effort than individuals, because the transaction costs
are minimal compared to the gain afforded by a division of cognitive load.
Cooperative learning structures are thought to benefit students by having learners learn from their
peers. Cooperative groups generally assign roles to individual learners based on strengths and
weaknesses ensuring everyone in the cooperative group contribute to a class activity or project.
While a cooperative learning may facilitate better learning group management, one may question
if these structures will benefit learners that are not already performing at grade level. Also, if
learners learn from each other in cooperative groups, what role does the level of class content and
learner’s prior knowledge play in the strength of cooperative grouping? Using competitive
structures in the classroom is seen as a negative because they are perceived to produce “winners”
and “losers.” Usually there are few winners and many losers of these competitions. However, the
view of competitions may change if instead of focusing on “winning” and “losing,” the focus is
on overall learner’s achievement (Individual learning versus cooperative learning in a competitive
classroom, Ryan Meier).
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ACTIVITY 1: I AM, I HAVE, I ALWAYS, I NEVER
We start with something basic!
Complete the table you will find in the next page, by explaining all the aspects or all the habits that
describe you the best. After you have done so, choose one picture for each section (from your
personal files or from the internet) that expresses the content you wrote down.
You can use the image in the next page or a piece of paper, a board. Anything that works best for
you.
After you have completed this activity, at your own pace, you can include it in your learning
diary.
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ACTIVITY 2: PERCEPTION: HOW I SEE MYSELF AND HOW OTHERS SEE ME
We move on with an important trait of human beings: perception!
Look quickly at any of the pictures shown below, what do you see?

3
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People will see different things in each of these pictures, (a duck or a bunny in 1, cups or profiles
in 2, an old lady or a young lady in 3) there is not right or wrong answer, it depends on your
perception, but the bottom line is that ... there is more than meets the eye, if you look longer and
with a different mindset, you’ll probably see all the different figures!

In the next pages you will find 2 cards: you complete the first one, as usual, using the drawing or
making your own, please write down the first ideas that come up to your mind, do not think too
much about the answers!
After you have done it, you could ask three people from different parts of your life to complete it
and give it back to you:
1) someone in close family circle (adults, partners, relatives etc.),
2) professional circle (co-workers, superiors, other colleagues),
3) young people (a student, preferably a former student, a son/daughter, nephew etc.)
Ask them to reply quickly, not think too much and say the first thing it comes to their mind. Then
compare the different results and finally, write the second entry in your journal.
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SELF PERCEPTION: HOW I SEE MYSELF
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PERCEPTION: HOW OTHERS SEE ME
Person A - Family or closest circle (adults only): Name ___________________________
Person B - Colleague, coworker, boss: Name ___________________________
Person C -Youth (student, former student, nephew/niece): Name _________________________
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ACTIVITY 3

Title of the activity

Quotes
Participants
Collective sharing (any number of participants)
Learning outcomes
- Promoting reflection and the exchange of different point of views about different topics,
including difficult ones
-The ability to develop critical thinking and the exchange of ideas
- More awareness regarding personal inclination and vision
Description / Methodology
Quotes can be a useful tool to initiate reflection because there is an ample supply of them and
they can be inspiring or interpreted in multiple ways. For this exercise facilitators/trainers should
use a mixture of quotes that represent different viewpoints instead of limit quotes to those that
represent the popular view.
Facilitators/trainers should write different quotes on small strips of paper and then fill a hat with
it.
Each participant draws a strip of paper and reads it to him/herself. Participants take turns
reading their quote out loud, explaining what they think it means and discussing it as a group.
Facilitator/trainer should not limit quotes to those that represent the popular view or the
supported by the group. He should offer a mix of quotes that represent several viewpoints or
that has multiple interpretations. This will make the reflection and discussing richer and more
self-aware.
Suggested Timing
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40-45 minutes
Materials and Resources needed
A hat (or a similar container)
Small strips of paper containing famous quotes
Guidelines for assessment
No specific instructions. The most important is to facilitate the reflection and the discussing.
Some quotes that might be used:
•

“Everything has changed except for our way of thinking.”

Albert Einstein
•

“I believe we should fight for the unrealistic, rather than defend the unacceptable.”

Bill Shore, Founder of Share our Strength, a hunger organization
•

“Education is not the filling of a pail but the lighting of a fire.”

William Butler Yeats
•
“I'm looking for a time when women are changing the nature of power versus power
changing the nature of women.”
Bella Abzug, Women's Rights Leader
•

“The master's tools will never dismantle the master's house.”

Audre Lorde, Writer
•

“I change myself, I change the world.”

Gloria Anzaldua, Writer
•
“If I do not speak in a language that can be understood there is little chance for a
dialogue.”
Bell Hooks, Writer and Educator
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ACTIVITY 4

Title of the activity

Fish Bowls
Participants
Collective sharing (any number of participants)
Learning outcomes
- Promoting reflection and the exchange of different point of views about different topics,
including difficult ones
- The ability to develop critical thinking and the exchange of ideas
- More awareness regarding personal inclination and vision
- Participants openly discuss an issue, a problem or event the day of activities
Description / Methodology
Select some participants to sit in a tight circle in the middle of the room. They are in the fish
bowl. The rest of participants sit around the room, looking at them. Provide the first question
for fish bowl participants to discuss. The ones observing should keep quiet, observe different
perspectives and take notes and comments.
The main objective of Fish Bowl is to understand that certain people relate in different ways
when uninterrupted. Much awareness can be raised by simply hearing what other groups have
to say on particular topics.
Suggested Timing
40-45 minutes

58

Materials and Resources needed
No material needed
Guidelines for assessment
In order to process the Fish Bowls, simply allow for all to discuss openly, at the end of all Fish
Bowls, any group's observation
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ACTIVITY 5: Burning Match

Title of the activity

Burning Match
Participants
Collective sharing (any number of participants)
Learning outcomes
- Promoting reflection and the exchange of different point of views about different topics,
including difficult ones
- The ability to present a concise option and form meaning full message
- In-depth personal reflection
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Conclusion
The research we have conducted to put together these training materials has revealed the
importance of reflective learning. Are young people ready to take a reflective approach in their
learning experiences? We are confident they are, even more than any other previous generation.
Therefore, we will summarize the benefits of using learning diaries in their learning activities, as
an instrument for better understanding of specific topics, but also of life in general.
Learning diaries are the method through which young people have a tangible perception on the
progress they are making in a field or another, in approaching a topic or another. It helps them
demonstrate how the learning process develops and to keep track of thoughts and ideas throughout
the learning experience. The learning diaries bring to light both strengths and areas that need to be
improved. Nevertheless, using learning diaries and putting into place a reflective learning approach
takes time and requires constant practice, being a constant process. The most effective method is
that of reflecting on the learning experience before it happens, during the process and mostly after
it has ended.
All in all, through the use at large scale of reflective learning practices, including learning diaries,
young people will become autonomous learners and they will have a smooth progress in the
professional and educational areas, but also in their overall development.
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